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Kowanyama State School is committed to providing a safe, respectful and disciplined learning 

environment for students and staff, where students have opportunities to engage in quality 

learning experiences and acquire values supportive of their lifelong wellbeing. 

This Responsible Behaviour Plan for Students is designed to facilitate high standards of behaviour 

so that the learning and teaching in our school can be effective and students can participate 

positively within our school community.  The code of behaviour is based upon shared values and 

beliefs of the Kowanyama State School Community and was developed alongside the plan for 

Positive Behaviour Learning (PBL), which includes the following: 

 

 Respect Learning Being true to yourself, your school and others, and respecting 

the learning needs of all students by doing the right thing at all times. 
 

 Respect Community Taking pride in yourself, your school, your home and the 

community as a whole. Being safe towards yourself, other students, staff members, visitors, 

equipment, environment and surroundings. 

 

 Respect Culture Taking pride in where you come from, who you are, your 

families, your land and your traditions. Respecting Elders and teachers within the school 

and community 
 

 

 

Kowanyama State School developed this plan in collaboration with our school community. 

Consultation with parents, staff and students regarding school wide expectations for positive 

learning behaviours and procedures necessary to support these was conducted throughout 2018 

as part of the school’s implementation of the Positive Behaviour Learning (PBL) framework. 

The plan was endorsed by the Principal and Kowanyama State School PBL Committee and 

Kowanyama Community Justice Group and Council in March, 2018. 

 

   

 

All areas of Kowanyama State School are learning and teaching environments.  We consider 

behaviour management to be an opportunity for valuable social learning as well as a means of 

maximising the success of academic education programs. 

Our Responsible Behaviour Plan outlines our system for facilitating positive behaviours, 

preventing problem behaviour and responding to unacceptable behaviours.  We have developed a 

continuum of positive behaviour support for all students within the school.  

Through our Responsible Behaviour Plan, the shared expectations for student behaviour are 

visible to everyone who works or visits the school. This assists Kowanyama State School to create 

1. Purpose 

2. Consultation and data review 

3. Learning and behaviour statement 
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and maintain a positive and productive learning and teaching environment, where ALL school 

community members have clear and consistent expectations and understandings of their role in 

the educational process. 

Learning is maximised when students feel safe and 

respected. 
 

 

 

Kowanyama State School has developed an approach to managing behaviour using the Positive 

Behaviour Learning (PBL) framework. Communicating Behavioural Expectations: 

The first step in facilitating standards of positive behaviour is communicating those standards to all 

students. In order to clarify the behaviours we wish to see our students using, we have developed 

the Matrix of Expectations (see below). This details what each of our three school-wide 

expectations looks like or sounds like in specific settings. Some of these behaviours apply to all 

settings, whereas others may be more specific to a particular routine or area. 

This approach involves implementing best-practice supportive strategies at a whole school, 

targeted and intensive level, which will be outlined in detail below. Our progress with 

implementation is overseen by a representative PBL Leadership Team composed of 

administrators, classroom teachers, specialist staff and community representatives who meet 

weekly. 

Staff are supported in their use of best-practice strategies for managing behaviour in a number of 

ways, including (but not restricted to) the following: 

 Feedback from the PBL Leadership Team on identified actions/future directions 

 Utilisation of Classroom Profiling as a tool for reflective practice 

 Coaching support from the school Administration Team 

 Professional development opportunities at staff meetings and student free days (eg. 

unpacking the Essential Skills for Classroom Management package) 

 A relevant induction program for new and relieving staff 

 The PBL team meets weekly to analyse data (office referrals, anecdotal observations, 

records of minor behaviour), action policies, and procedures and implement positive 

strategies. 

 The team decides on the next school-wide focus (Focus of the Week (FOTW)), using the 

data and the Schoolwide Matrix of Expectations and Values. 

 Teachers explicitly teach the focus in their classes on Monday. 

 The Head of Behaviour will announce the FOTW on parade, Monday morning. 

 Posters illustrating the FOTW behaviours will be displayed in classrooms and common 

areas. 

 Students are provided with opportunities throughout every school day to practise and 

receive feedback on their use of the behavioural skills taught in the focus lessons. 

 Teachers use our Schoolwide Matrix of Expectations and Values to explicitly teach and 

model specific behaviours and the FOTW (see below). 

  

4. Processes for facilitating standards of positive behaviour and 

responding to unacceptable behaviour. 
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Recognising and Reinforcing Positive Behaviours   
 
A crucial component of Positive Behaviour for Learning is the acknowledgment and reinforcement 
of students’ positive behaviours. The form that frequent and consistent acknowledgement takes 
will vary from classroom to classroom, although all staff will ensure that this is age appropriate and 
is achievable for all students. Kowanyama State School also has a number of school-wide 
strategies to ensure students are acknowledged for their efforts and behaviour both individually 
and as a cohort. Strategies used at Kowanyama State School include: 
 

 FREQUENCY STRATEGY 

All day, every 
day 

Staff behaviour is consistent, firm and fair, in order to facilitate positive 
relationships 

 Step and Star Chart – frequent and consistent 

 Positive messages: communicated home via happy postcards, home visits or 
phone calls 

 Descriptive encouragers and non-verbal feedback on behaviour and learning 

 I’m a Star tickets, good work tickets 

 Stickers and incentive charts 

Weekly Student of the Week awards 

 Head of Behaviour – Behaviour Star of the Week 

 Principal/Assembly Awards – Principal Award 

 Positive feedback given at school assemblies. 

Each term Whole School Fun Afternoon and best behaving class party linked to I’m a Star 
tickets 

Long Term Semester report card. 
Class Student of the Year Award 

 
School Wide Positive Behaviour: 
The PBL Framework we implement at Kowanyama State School comprises 7 essential components: 
 

1. Principal Endorsement – the Principal participates and leads this process to guide decision 
making and problem solving. 

2. A Common Purpose and Approach to Discipline – a behaviour team has been established 
and a statement of purpose has been developed. 

3. Expectation System – the development of our expectations for Positive Behaviour based 
around our motto of Respect Learning, Respect Community and Respect Culture, so 
students understand the expectations around behaviour. 

4. Teaching System – formal teaching of expectations so students understand and continue to 
develop knowledge of the expectation system. 

5. Reinforcement System – continuum of procedures for encouraging expected behaviours. 
6. Problem Behaviour Response System – continuum of procedures for discouraging 

inappropriate behaviours, defining of problem behaviour and consequences.  
7. SWPBS Implementation System – procedures for ongoing monitoring and evaluation of 

SWPBS effectiveness. 
 

These 7 components are underlined by a Data System which informs us of behaviour and 

rewards, and a Communication System for staff, parents and students. 

The first step in facilitating standards of positive behaviour is communicating those standards to all 

students. At Kowanyama State School, we emphasise the importance of directly teaching students 

the behaviours we want them to demonstrate at school.  Communicating behavioural expectations 

is a form of universal behaviour support.  These expectations are communicated to students via a 

number of strategies, including: 

 Whole School Rules (see below) – same language being used, consistency and fairness 
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 Explicit Behaviour lessons conducted by classroom teachers 

 A reward system which reinforces positive behaviour 

 Reinforcement of learning from behaviour lessons on School Assemblies and during 

classes. 

 Focus Behaviour of the Week – School-wide, explicitly taught, posters displayed 

 Step and Star Chart - whole school behaviour chart – all teachers and staff using the same 

language around behaviour to provide consistent, fair and strong approaches to behaviour 

(see below) 

 

Our teachers use proactive behaviour management strategies to support the PBL Plan by: 

 Establishing, displaying and explicitly teaching whole school rules and classroom rules 

which are stated in the positive. 

 Within the classroom, using the Whole School Rules, Focus of the Week (FOTW) posters 

and Whole School Behaviour Chart to teach and positively reinforce students’ behaviour.   

 Building rapport by listening and talking with students in and outside the classroom, 

respecting their individuality and providing opportunities for students to contribute within the 

curriculum framework. 

 Establishing a positive physical environment by encouraging students to appreciate their 

physical environment through praise and the displaying and rotating of student work. 

 Upholding the School Improvement Agenda of quality teaching, improving Literacy and 

Numeracy outcomes, implementing the PBL Plan and improving the school culture. 

 Stimulating learning tasks are prepared by the teacher, which are interesting and engaging.  

Teachers use the teaching framework of Explicit Teaching and cater for all members of the 

class through individual tracking, data collection and analysis. 

 Using positive language and speaking calmly, politely and respectfully, using short, clear 

instructions. Redirections comprise what to do rather than what not to do. 

 Anticipating and planning for difficult situations by using time out areas, informing Head of 

Behaviour, DP or Principal about concerns. 

 Reinforcing appropriate behaviour by using the “I’m a Star” tickets, Student of the Week, 

positive acknowledgment, positive home visits and more to reward students for good 

behaviour.  
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Responding to Inappropriate Behaviour 

When a student uses minor problem behaviour (see below for Sequence for Managing Student 

Behaviour), staff initially respond by using a ‘least intrusive’ approach. This means using the 

fewest number of words and keeping the contact with the student as brief as possible. Depending 

on the individual circumstances, staff may decide to: 

 Tactically ignore (selectively attend to) the behaviour 

 Use non-verbal signals or appropriate body language (i.e. simple proximity to the student) 

 Use cueing with parallel acknowledgment to keep language positively framed 

 Give warning and rule reminder (What are you doing? What should you be doing? What 

happens if you continue to behave inappropriately? 

 Apply consequences within classroom setting through time-out 

 Send students to the Behaviour Room (BR) (Behaviour Referral Form below) if behaviour 

persists and is consistent. Teachers must use the Step and Star process before sending 

students to the BR. 

If a student has reached Step 4, every day for 3 days then a suspension may occur. Duration will 

depend on severity of constant behaviour, age and ability of student. The final decision will be 

admins discretion and professional judgment.  

 

5. Correcting inappropriate behaviour 
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There will be some students who, despite the procedures outlined above, will require extra support 

in meeting our expectations for positive behaviour. 

Initial actions may include individualised support delivered by the classroom teacher. This may 

involve making modifications to teaching practice and curriculum delivery, an increased focus on 

building relationships and liaising with parents/carers. Teachers may consult with colleagues, 

administrators or assigned mentors/coaches at this stage. It is important for the teacher to 

document these initial interventions on OneSchool in order to: 

a) Collect data and progress 

b) To gauge when a referral for external support is required 

Before intensive intervention can be done, the teacher needs to have been profiled by someone 

from the Profiling Team.  

The Head of Behaviour may also put students on a Behaviour Card, in consultation with the 

classroom teacher. Students will then report back to the Head of Behaviour with their Behaviour 

Card either hourly or at the end of each day, depending on the individual child’s needs.  

 

 

 

6. Targeted Behaviour Support 
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This level of support is applicable if a student displays severe and challenging behaviours which 

puts themselves or others at risk of harm (eg. Serious acts of aggression towards peers and/or 

staff, persistent bullying, use of drugs) or presents with chronic behaviour which impedes their own 

learning and/or disrupts the learning of others. 

In these circumstances, a Complex Case Management Team (CCSM) will be developed to 

formulate a specific Individual Support Plan (ISP). The ISP will be attached to the student’s 

OneSchool record for reference purposes. 

The minimal membership requirements for this CCSM would comprise: 

 The student’s Classroom Teacher 

 Principal or Deputy Principal 

 Guidance Officer 

 Head of Behaviour 

 The student’s parent/carer 

In many cases the team will also include individuals from outside agencies (eg. Practitioners in the 

Remote Area, Child and Youth and Mental Health Services, Apunipima). 

The purpose of the ISP process will be to gather relevant information regarding when/where/with 

whom the problem behaviours are most and least likely to occur, and to determine which 

intervention will be most effective in helping the student to modify their pattern of behaviour. The 

care team will then meet as required to monitor the effectiveness of the intervention. 

This extended support is sought when a student’s behaviour continues to impede their learning 

and/or disrupt the learning of others, despite the measures put into place by their classroom 

teacher. This process involves making a formal referral to the Student Support Services 

Committee, comprised of the Guidance Officer, Learning Support Personnel, Administrative 

Representatives, the school’s designated Students with Disabilities Teacher, classroom teachers 

and the Head of Behaviour. 

The purpose of the Kowanyama State School Complex Case Management Team (CCSM) is to 

support individual students with significant support needs to maximise their personal and 

educational outcomes. 

The Complex Case Management Team may consist of HOSES, HOD, Head of Behaviour, 

Guidance Officer, Deputy Principal, Social worker – CYMHS, representative – ACT for Kids (if 

applicable), and Student Attendance Officer. The CCSM team will meet on a weekly or fortnightly 

basis to coordinate the delivery of services to the students with significant support needs, and to 

monitor and track the students’ progress in achieving to the best of their ability in developing 

positive learning outcomes, targeting engagement and behaviour.  

Objectives of the Team:  

 Establish students to be case managed – fitting the criteria listed below  

 Coordination – supporting students with multiple support personnel and external agencies  

 Develop support plans and action plans  

7. Intensive Behaviour Support 
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 Team members have their own case list – DP, Head of Behaviour, HOSES/HOD and GO to 

be case managers and, Social worker to have supporting role  

Students can be referred to the Complex Case Management Team by the members of the Student 

Support Team and Administration team.  

To be considered as a student with significant support needs who has the potential for serious 

disengagement from learning, a student referred to Complex Case Support & Management team 

needs to meet at least two the following criteria:  

 Risk of harm to self or others  

 Multiple major disciplinary incidents/absences due to lack of success from primary and 

secondary interventions targeted at improving behaviour and engagement  

 At risk of exclusion/ has been excluded from previous school  

 Significant social/emotional difficulties impacting on engagement  

 Medical conditions impacting on engagement and/or behaviour  

 At risk of entering the Youth Justice system  

 In Out of Home Care  

 Significant attendance barriers  
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Students for Complex Case Management will be prioritised through the complex case 

management flowchart to determine the risk for disengagement from learning. 
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In consultation with the referring teacher, external support may result in one of the following 

outcomes: 

Classroom Environment Student Centred 

 

Further modification to classroom practices 

(including curriculum adaptations) 

 

Supporting the teacher to implement 

modified/revised behaviour management 

strategies 

 

 

Formal assessment 

 

Counselling support 

 

Small group support 

 

Individual learning 

 

Referral to external EQ services eg. Speech-

Language Pathology 

 

Referral to external Health agency 

 

 

 

Kowanyama State School makes systematic efforts to prevent problem student behaviour by 

teaching and reinforcing expected behaviours on an ongoing basis. When unacceptable behaviour 

occurs, students experience predictable consequences. Our school seeks to ensure that 

responses to unacceptable behaviour are consistent and proportionate to the nature of the 

behaviour. 

It is also important to ensure that consequences provide opportunities to teach students more 

acceptable behaviours and reinforce the importance of being Ready to Learn. 

Minor and Major Behaviours 
 
When responding to problem behaviour the staff member first determines if the problem behaviour 
is major or minor, with the following agreed understanding: 

 Minor problem behaviour is handled by staff members at the time it happens 
 Major problem behaviour is referred directly to the Head of Behaviour (HOB) 

 
Minor behaviours are those that:  

 are minor breaches of the school rules 
 do not seriously harm others or cause one to suspect that the student may be harmed 
 do not violate the rights of others in any other serious way 
 are not part of a pattern of problem behaviours 
 do not require involvement of specialist support staff or Administration 

 
Minor problem behaviours may result in the following consequences:  

 a minor consequence logically connected to the problem behaviour, such as complete 
removal from an activity or event for a specified period of time, partial removal (time away), 
individual meeting with the student, apology, Behaviour Room, restitution or detention for 
work completion.  

8. Consequences for unacceptable behaviour 
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Major behaviours are those that: 
 significantly violate the rights of others 
 put others / self at risk of harm 
 require the involvement of the Head of Behaviour and sometimes Principal 

 
Major behaviours may result in an immediate referral to the Behaviour Room (based on severity of 
the behaviour). When major problem behaviour occurs, staff members calmly state the major 
problem behaviour and remind the student of expected school behaviour. Students will also do a 
reflection sheet before re-entering class. 
 
Strategies to implement supportive, fair, logical and consistent consequences include: 

1. Classroom Management – low level misbehaviour response is tactically ignoring, giving clear 
directions, reinforcing positive behaviour and using non-verbal messages to alert or cue the 
student. 

2. Restatement and Rule Reminders – teacher can use restatement of the rule, giving a 
specific direction, giving the student a choice. 

3. Whole School Behaviour Chart – focus on the positives, fair, consistent, consequences 
known and applied. 

4. Time Away/Time Out – student is sent to a different part of the classroom or the Behaviour 
Room.  Continued misbehaviour could result in the student being taken home by HOB or 
Admin. 

5. Restorative Justice – students are encouraged to engage in dialogue that will result in 
amends being made and strategies that will negate or reduce the risk of re-occurrence. 

6. Student Detentions – may result to address misbehaviour where considered appropriate. 
7. School Intervention and Recording of Student Behaviour – the school will provide 

counselling if required through the Guidance Officer or recommendation to an outside agency 
to involve the student in the resolution of serious conflicts and problems that arise.  Incident 
details will be recorded on OneSchool. 

8. External Assistance – the Guidance Officer or Head of Behaviour may conduct a Functional 
Behaviour Assessment in consultation with relevant stakeholders such as parents/carers, 
teachers, the student and relevant external agencies. This assessment is used to inform the 
development of an Individual Behaviour Support Plan. 

9. Monitoring and Review – of the Individual Behaviour Support Plan may involve a series of 
case conferences as necessary. 

10. Suspension Procedures – this is implemented in line with the Education Queensland policy 
SM-16 Student Disciplinary Absences. 
                    

 

 

It is important that all staff have a consistent understanding of how to respond to emergency 

situations or critical incidents involving severe problem behaviour. This consistency ensures that 

appropriate actions are taken to ensure that both students and staff are kept safe.  

An emergency situation or critical incident is defined as an occurrence that is sudden, urgent, 

and usually unexpected, or an occasion requiring immediate action.  

Severe problem behaviour is defined as behaviour of such intensity, frequency, or duration that 

the physical safety of the student or others is likely to be placed in serious jeopardy. 

Basic Defusing Strategies 

Avoid escalating the problem behaviour:  

9. Emergency or Critical Responses 
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Avoid shouting, cornering the student, moving into the student’s space, touching or grabbing the 

student, sudden responses, sarcasm, becoming defensive, communicating anger and frustration 

through body language. 

Maintain calmness, respect and detachment: 

Model the behaviour you want students to adopt, stay calm and controlled, use a serious 

measured tone, choose your language carefully, avoid humiliating the student, be matter of fact 

and avoid responding emotionally. 

Approach the student in a non-threatening way: 

Move slowly and deliberately towards the problem situation, speak privately to the student/s where 

possible, speak calmly and respectfully, minimise body language, keep a reasonable distance, 

establish eye level position, be brief, stay with the agenda, acknowledge cooperation, withdraw if 

the situation escalates. 

Follow through: 

If the student starts displaying the appropriate behaviour briefly acknowledge their choice and    

re-direct other student’s attention towards their usual activity.  If the student continues with the 

problem behaviour then remind them of the expected school behaviour and identify consequences 

of continued unacceptable behaviour. 

Debrief 

Help the student to identify the sequence of events that led to the unacceptable behaviour, 

pinpoint decisive moments during the sequence of events, evaluate decisions made, and identify 

acceptable decision options for future situations. 

Physical Intervention 

Staff may make legitimate use of physical intervention if all non-physical interventions have been 

exhausted and a student is: 

 Physically assaulting another student or staff member 

 Posing an immediate danger to him/herself or to others 

Appropriate physical intervention may be used to ensure that Kowanyama State School’s duty of 

care to protect students and staff from foreseeable risks of injury is met. The use of physical 

intervention is only considered appropriate where the immediate safety of others is threatened and 

the strategy is used to prevent injury. 

Physical intervention can involve coming between students, blocking a student’s path, leading a 

student by the hand/arm, shepherding a student by placing a hand in the centre of the upper back, 

removing potentially dangerous objects and, in extreme situations, using more forceful restraint. 

It is important that all staff understand: 

 Physical intervention cannot be used as a form of punishment 

 Physical intervention must not be used when a less severe response can effectively resolve 

the situation 

 The underlying function of behaviour 

Physical intervention is not to be used as a response to: 

 Property destruction 
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 School disruption 

 Refusal  to comply 

 Verbal threats 

 Leaving the classroom or school, unless student safety is clearly threatened 

 

Any physical intervention made must: 

 Be reasonable in the particular circumstances; 

 Be in proportion to the circumstances of the incident; 

 Always be the minimum force needed to achieve the desired result, and 

 Take into account the age, disability, understanding and gender of the student. 

Record keeping 

Each instance involving the use of physical intervention must be formally documented. 

 

 

 

Kowanyama State School supports students through the development of a positive, supportive 

and disciplined environment. Within this environment, support is provided at a whole school, 

targeted, and intensive level by the following: 

 Teachers 

 Parents and Carers 

 Support Staff 

 Administration Staff 

 Guidance Officer 

 Advisory Visiting Teachers 

  

Support is also available through the following government and community agencies: 

 Child and Youth Mental Health 

 Apunipima 

 Queensland Health 

 Department of Communities  

 Kowanyama Sports and Rec 
Association 

 Police 

 Local Council 

 RAATSICC 

 Be Well, Learn Well 

 Act for Kids 

 

  

10. Network of Student Support 
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Kowanyama State School endorses the need for a flexible approach to managing behaviour which 

recognises the individual circumstances of students. In view of this, any required consequences 

for problem behaviour need to be fair and equitable, and therefore may vary according to a 

number of factors including: 

 The age of the child 

 The severity of the incident 

 Amount of reliable evidence 

 Degree of known provocation 

 Perceived intent of action 

 The child’s emotional state 

 

  

11. Consideration of Individual Circumstances 
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 Commonwealth Disability Discrimination Act 1992 

 Commonwealth Disability Standards for Education 2005 

 Education (General Provisions) Act 2006 

 Education (General Provisions) Regulation 2006 

 Criminal Code Act 1899 

 Anti-Discrimination Act 1991 

 Commission for Children and Young People and Child Guardian Act 2000 

 Judicial Review Act 1991 

 Workplace Health and Safety Act 2011 

 Workplace Health and Safety Regulation 2011 

 Right to Information Act 2009  

 Information Privacy (IP) Act 2009 

 

 

 

 Essential Skills for Classroom Management 

 Safe Supportive Disciplined School Environment 

 Statement of Expectations for a Disciplined School Environment 

 The Code of School Behaviour  - Better Behaviour Better Learning 

 

 

 

 

 

 

 

 

 

 

 

 

12. Related legislation 

13. Some Related Resources 

http://www.comlaw.gov.au/Details/C2012C00110
http://education.gov.au/disability-standards-education
http://education.gov.au/disability-standards-education
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/E/EducGenPrA06.pdf
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/E/EducGenPrA06.pdf
http://www.austlii.edu.au/au/legis/qld/consol_reg/epr2006396/
http://www.austlii.edu.au/au/legis/qld/consol_reg/epr2006396/
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/C/CriminCode.pdf
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/C/CriminCode.pdf
http://www.austlii.edu.au/au/legis/qld/consol_act/aa1991204/
http://www.austlii.edu.au/au/legis/qld/consol_act/aa1991204/
http://www.austlii.edu.au/au/legis/qld/consol_act/cfcaypacga2000511/
http://www.austlii.edu.au/au/legis/qld/consol_act/cfcaypacga2000511/
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/J/JudicialRevA91.pdf
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/J/JudicialRevA91.pdf
http://www.austlii.edu.au/au/legis/qld/consol_act/whasa2011218/
http://www.austlii.edu.au/au/legis/qld/consol_act/whasa2011218/
http://www.austlii.edu.au/au/legis/qld/consol_reg/whasr2011309/
http://www.austlii.edu.au/au/legis/qld/consol_reg/whasr2011309/
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/R/RightInfoA09.pdf
https://www.legislation.qld.gov.au/LEGISLTN/CURRENT/R/RightInfoA09.pdf
../../../../../Common/2018%20Behaviour%20Managment%20and%20Documents/Behaviour%20Policy%20Documents/Essential%20Skills%20for%20Croom%20management%20micro_skills_.pdf
../../../../../Common/2018%20Behaviour%20Managment%20and%20Documents/Behaviour%20Policy%20Documents/Safe%20Supportive%20Disciplined%20School%20Environment.pdf
../../../../../Common/2018%20Behaviour%20Managment%20and%20Documents/Behaviour%20Policy%20Documents/Statement%20of%20Expectations%20for%20a%20Disciplined%20School%20Environment.pdf
../../../../../Common/2018%20Behaviour%20Managment%20and%20Documents/Behaviour%20Policy%20Documents/The%20Code%20of%20School%20Behaviour%20-%20Better%20Behaviour%20Better%20Learning.pdf

